DI: Tiered Activities 

Agenda
November 8, 2006

· Introductions

· UbD Essential question

· Preassessment survey

· Double entry journal

· DI lesson on tiered activities

· Planning for tiered activities

· Forms, forms, and forms

· Sharing ideas

Tiered lessons for variety of ages and subjects:

http://manhattan.k12.ca.us/staff/pware/diff/index.htm
Planning a DI unit on-line lesson:

http://eagleschools.net/Jodeen_Stephenson/Differentiation/rationale.html
Internet resources for DI

http://www.granite.k12.ut.us/Staff_Development/differentiation/websites.htm
http://www.help4teachers.com/samples.htm
Tiered Lessons Rating Scale

Using an ‘x ’ , please indicate where you feel you belong regarding your knowledge and feelings about using anchor activities in your classroom.



Tiered Assignments Fact Sheet
What are they? Tiered assignments are parallel tasks at varied levels of complexity, depth and abstractness with various degrees of scaffolding, support, or direction. Students work on different levels of activities, all with the same essential understanding or goal in mind. Tiered assignments accommodate mainly for differences in student readiness and performance levels and allow students to work toward a goal or objective at a level that builds on their prior knowledge and encourages continued growth. 

A teacher can tier assignments based on the challenge level of a task, the complexity of the task, the resources used to complete a task, the expected outcome, the process, and the anticipated products.  
Why use them? One of the main benefits of tiered assignments is that they allow students to work on tasks that are neither too easy nor too difficult. They are highly motivating because they allow students to be successful at their level of readiness. Tiered assignments also allow students to work in their specific learning styles or preferences.
How to use them? First, a teacher must establish clear goals or objectives for tiered assignments; generally, all students are working toward the same goals or objectives on tasks that vary in complexity, abstractness, and number of steps, concreteness, and independence.    Diane Heacox in Differentiating Instruction in the Regular Classroom suggests the following guidelines for successfully tiering assignments:
1. Make sure all tiered activities are introduced with the same level of enthusiasm and interest.
2. Take care to give different work, not simply more or less work, for different tiers.
3. Ensure that all students are equally involved and active.
4. Ensure that all activities are equally appealing and desirable.
5. Expect that all students use key concepts, skills, or ideas. 
To differentiate instruction through tiered assignments, select an essential skill, organizer, or concept. 

1. Assess the readiness, interests, learning profiles of your students. 
2. Create an interesting, high-level activity that causes students to use key skills to understand a key idea. 
3. Use the Equalizer to chart the complexity of the activity, and then clone the activity along the continuum in such areas as basic to advanced materials, familiar to unfamiliar forms of expression, concreteness to abstractness, much direction and support to open-ended and ambiguous, slower to faster pace, and/or simple to complex. 
4. Finally, match different versions of the task to groups of students based on student readiness/performance, interests, and learning profiles.
Where to find additional information?
The Differentiated Classroom, pp. 83-87. Carol Ann Tomlinson. $21.95.
How to Differentiate Instruction in Mixed-Ability Classrooms, pp. 80-81, 101. Carol Ann Tomlinson. $20.05. Both can be ordered from www.ascd.org.
Differentiating Instruction in the Regular Classroom:  How to Reach and Teach All Learners, Grades 3-12, Diane Heacox, EdD.  Free Spirit Publishers. (www.freespirit.com)  $29.95
http://connections.smsd.org/nieman/tierred_assignment_tool.htm
Tiered assignment tool and example.
Visit the Great Work section of this web site to find these examples of tiered assignments created by teachers in our district. 
        Tiered assignments for kindergarten
        Tiered assignments on elements of a story for third
        Tiered assignments on sticker classification for all grades
        Tiered assignments on Sticker Fun:  using stickers for writing words, sentences, and stories



The Equalizer Explained

1. Students at the foundational level have little to no background knowledge where the child at the transformational level is ready to apply key concepts and principles across other settings; basic material is already mastered.

2. Some students need to learn key information before they can look at its implications and interrelationships.  We should always try to move students from concrete to deeper meanings. Think back to Piaget and kids who are on the concrete or abstract levels.

3. Students who look at the big picture and ‘get it’ are at the simple level.  Some students are able to handle the intricacies; they are at the complex level.

4. Single facet implies kids who can only handle problems with one solution or a few steps.  Students who are able to handle problems with many steps or multiple solutions are at the multi-facet level.

5. Small leap and great leap involve transfer.  Students who can only make a small ‘leap’ of transfer are less ready than students who can apply their working knowledge to novel situations.

6. Students who require specific directions and a model of the finished product are at the structured level. Students who can create their own solutions without a lot of guidance are at the Open level.

7. 4 stages identify the growth from a dependent learner to an independent learner. First is skill building where students have only limited choice and specific short term tasks. Next is structured independence when students choose from teacher selected tasks but engage in self-evaluations. This is followed by shared independence where the student creates tasks with some help, and finally the self-guided students plans, executes and evaluates his own tasks.

8. Students who require a high degree of repetition or guided practice acquire knowledge more slowly than students who quickly grasp concepts and beg for more.

EXAMPLE: TIERED ASSIGNMENT ELEMENTARY

Example: In a second-grade class studying communities, students are examining ways in which animal communities are like and unlike human communities. Students use varied levels of resources to learn about an animal of their choice. The following two tiers were used with the class:
Tier #1 
1. Describe an ant community in pictures or words.|2. Compare an ant community to your community in pictures or words. 3. List words that describe your feelings about watching an ant community.
4. Tell the parts of an ant community and what goes on in each part by using words or pictures or by building it.
5. Tell a way that an ant community helps you understand living and working together in a community.
6. Tell the good and bad things about an ant community. 
Tier #2
1. Describe an ant community using at least three sentences with at least three describing words in each sentence.
2. Use a Venn diagram to compare an ant community with the community of the animal you selected.
3. Pretend that ants think like people. Draw a cartoon showing what you think an ant feels like as it goes through a day in its community. Do the same thing with another kind of animal from a different sort of community.
4. Make a diagram of an animal community with parts labeled and tell what each part is for.
5. Write a rule for living together in a community and tell how it would be useful in two different communities.
Secondary Tiered Lesson Example

	subject:

physics


	key concept:

Principles of physics can help us understand everyday phenomenon.


	differentiated by: (circle )

content    *   process   *     product

       readiness   *   learning style                     

                           interest

	Lesson
	Whole-class components
	Differentiated components



	Lesson 1

INTRODUCTION

Include how much total time in periods this section needs.

Ie., 1 period
	Students have studied mechanics and properties of matter.  As a comprehensive check for understanding about these principles, students will be placed in groups by readiness.  Their task is to analyze the given phenomenon, demonstrate it, and identify and explain the physics involved.  The results must be shared with the class.  The presentation style is left up to the group, but must include both demonstration and explanation.

Ie., 1 period 

10-15 minutes
	

	
	
	Many books and materials will give directions for these phenomena.  One that is quite extensive is How Things Work:  The Physics of Everyday Life, by Louis Bloomfield (ISBN: 0-471-59473-3).

Make a direction and grading sheet for each tier. Pass out to teacher selected groups.  Students work in groups to plan their investigations.

Tier I  Basic

Pulling a table cloth from a table set with dishes (Laws of Motion)

Tier II  Grade Level

Swinging water overhead in a bucket without spilling water (Acceleration, Circular Motion)

Tier III  Advanced

The Cartesian Diver (Density, Pressure)

20-25 minutes

	
	
	

	Lesson 2

TITLE OF DAY 2

Eg. Planning and executing Physics Investigations

Include how much total time in periods this section needs.

Ie., 2  periods
	Mini lecture on rubric used to assess each group’s investigation.

5 minutes


	

	
	
	Give each group of students a copy of the rubric.  Facilitate group interaction, provide directions on finding materials to complete the tasks, and allow students to ask questions. Students work in groups for time allotted and complete any necessary parts for homework.

40-45 minutes

	
	
	

	Lesson 3

Group demonstrations
	Whole group introduction on process and expectations during group demonstrations and explanations

5 min.
	

	
	
	Group demonstrations and explanations of assigned laws of motion.

30-35 min.

	
	
	Students complete a 4 windows exit card to demonstrate what they learned, questions they still have, what interested them the most, and a connection to something they already knew.

5 minutes

	Assessment
	Formative:

Teacher observation and student interviews during investigation.
	Summative:

Accuracy of explanation and successful demonstration of phenomenon.

Rubric to assess students’ presentation skills.



	
	
	





Engaging Whole Group (Activity/Hook):


All students will:    


Preassessment:


Tiered by:    


NOTE TAKING:  THE WINDOW METHOD





-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

EXIT CARDS: THE WINDOW METHOD


Key Concept:





Knowledge and Skills:





Quick











8. Slow





Independence











7. Dependent





Open











6. Structured





Great leap











5. Small leap





Multiple facets











4. Single facet





Complex











3. Simple





Abstract











2. Concrete





Transformational











1.  Foundational





EQUALIZER





Details or facts








Major themes or ideas








Symbol or picture for this





Questions I have





Questions I still have





A new idea; something I learned





Interested in trying:











Connection to something I know and use.





Daily








Never








What and why?





Totally ‘get it’





Frequency with which I use tiered lessons





Adept at creating and using tiered lessons





Understanding of rationale for using tiered lessons 





Helps them all





No difference





Could teach it





Novice





Impact on student achievement








